The original documents are located in Box 49, folder “1975/07/30 - Senator Bellmon” of the
James M. Cannon Files at the Gerald R. Ford Presidential Library.

Copyright Notice
The copyright law of the United States (Title 17, United States Code) governs the making of
photocopies or other reproductions of copyrighted material. Gerald Ford donated to the United
States of America his copyrights in all of his unpublished writings in National Archives collections.
Works prepared by U.S. Government employees as part of their official duties are in the public
domain. The copyrights to materials written by other individuals or organizations are presumed to
remain with them. If you think any of the information displayed in the PDF is subject to a valid
copyright claim, please contact the Gerald R. Ford Presidential Library.



Digitized from Box 49 of the James M. Cannon Files at the Gerald R. Ford Presidential Library















. . P

OKLAHOMA CITY

PUBLIC SCHOOLS
INDEPENDENT DISTRICT 89
OKLAHOMA COUNTY

oF
DESEGREGATION
EXPERIENCES

OCT. 1961 - JULY 1975




EXPERIENCE IN DESEGREGATION
OKLAHOMA CITY PUBLIC SCHOOL SYSTEM
Oklahoma City, Oklahoma

Following account is intended as a brief recap of the Oklahoma City Public School
System's experiences in desegregation, including major events, issues, orders
and their effect since the Court Orders began in 1961.

HISTORICAL LOG (Case # 9452 - Civil United States District Court)l in part

Oct. 1961 —- Suit filed by Dr. Dowell charging quotas & double standards

Feb. 1964 -- Judge Bohanan ordered district to hire experts to develop plan

May 1964 -- Plaintiffs name 3 experts after district declines

Jan. 1965 -- Experts plan filed

Sept.1965 -~ Court orders desegregation of schools, teachers, administration by 1966.
Board appeals. Order stayed awaiting appeal.

May 1967 -- Supreme Court denies writ o hear appeal of 10th Circuit order
upholding district court.

Aug. 1967 -- District Court orders 7 pt. plan with pairing beginning 68-69
of Northeast-Harding and Classen-Central

Aug. 1969 -~ Pairing boundaries extended to other schools. Appealed. Intervenors
appeal upheld by 10 Circuit, Overturned by Supreme Court day before
school begins ‘

Nov. 1969 -- Cluster Plan submitted to Court

Dec. 1969 -- Injunction asked against York student illegally attending school

Jan. 1970 -- Supplement to Cluster Plan

July 1970 -- 10th Circuit reverses extension of boundaries for Northeast, Harding

Aug. 1970 -- Judge orders case closed

Nov.1970 -- Comprehensive elementary desegregation plan filed

May 1971 -- Judge reverses decision to close case. Walker asks relief for NAACP

June 1971 -- Board suggests consultants design plan for desegregation

July 1971 -- NAACP asks their consultant be permitted to submit plan ;

Nov. 1971 -- Plaintiff, court consultants submit plans., Plaintiff's plan by Dr.
John Finger accepted by court ‘

Dec. 1971 -- Bi-Racial Committee appointed by court to oversee desegregation

Feb. 1972 -- Finger Plan approved by Court with modifications

Mar. 1972 -- Attorney General Kliendienst asked to have Justice Dept. intervene
on behalf of school system

July 1972 -- 10th Circuit affirms Finger Plan

Aug. 1973 -- Four principals of high schools ordered reassigned. Appealed.
Attendance areas altered.

1--~ All Court Orders pertaining to Oklahoma City school desegregation have been
part of a case filed originally in 1961 by Dr. A, L. Dowell to enter his son,
Robert, at Northeast High School from a dependent school district to take an
electronics course not offered at Douglass, which had been de-jure all-Black
enrollment. Robert Dowell was the first Black student permitted to enroll at
Northeast, though he did not attend but chose to enroll at the private, parochial
McGuinness, where he matriculated. :



PIANS FOR DESEGREGATION

Oklahoma City schools have gone through and are undergoing now a series of
desegregation plans developed to meet the Court's mandates to bring about a
unitary school system. Only five of the city's schools were segregated by law.
Others, however,. have served either black or white student populations because
of housing patterns and were segregated de facto.

Initial efforts recognized studies that indicated resegregation of a school is likely

to occur if the racial mix in a previously all-white school had shifted to one in which
the black population would exceed 30 or 35 percent. Consequently, some effort was
made to realize a population of 65 percent white or other to 35 percent black. Boundary
line decisions were aimed at that kind of goal with variations dependent on other factors.

The court's 7 point plan taken from suggestions of the "experts",identified by the
plaintiffs,ordered Harding, Central, Classen and Northeast junior-senior high schools
reorganized so that two would be junior high schools and two high schools with each
pair to serve the same attendance area, similar to that kind of organization existing

in almost all other secondary schools in the city. The Court also decreed that students
attending a building where their race was in the majority might be assigned to one in
which they would be in the minority. Also, staff of each building was to represent the
racial ratio of the district as a whole {about 18 percent black among certificated
personnel at that time.) Those were the major points still applicable at the time of
implementation.

Elementary schools were not included except that the district was to formulate plans
for desegregating them.

The Court agreed to phasing the pairing over a two-year period beginning a year after
the hearings were held. Later, the district asked. andwas granted permission to
complete the pairing for all affected students in one year rather than two as an effort
to deter white flight.

Also, white residents of the affected areas asked the Court to extend the boundary
lines to involve other areas so that more white students would be brought into the
affected schools to maintain a 65-35 white to black ratio and to offset white flight
losses of pupils. The Court agreed but a year later was reversed by the appellate
courts and students were permitted to return to previous assignments, though not
all chose to do so. “

The initial plan affected only the four schools, but was to be followed with a
comprehensive plan for the entire district. White patrons affected by orders wanted
others to be included who were not yet affected. Consequently, some of the expansion
by the courts resulted from pleas made by white patrons concerned with eliminating
"havens" for white flight. :

The Cluster Plan 'was an effort to broaden desegregation for all secondary schools,
though it gets its name from a plan for high schools. Four schools comprised a

north cluster and four others the south cluster. Each contained a school that had been
predominantly black. It was designated a science center. All upper class, elective
science classes were housed in the two centers. All students wishing to enroll in
such classes had to travel to those centers. No upper class math courses were offered




at these two centers. Students from those two centers wishing to take advantage
of such courses had to take them at one of the other three centers. Some other
courses were also "clustered.” However, any student could complete his high
school requirements at his "home" school if preferred.

The cluster plan was an attempt to bring about the mixing of the two races
voluntarily, though initial recommendations by outside educators had suggested
the centers cluster required courses, making one center for social studies, another
center for math, another for language arts and the fourth a center for science.

Cluster classes were 2 hours and 25 minutes long and offered twice a week to reduce
travel time and still maintain state requirements of 275 minutes per week or more.
Other classes were offered 70 minutes daily for four days and the more traditional

5 days of 55 minutes each were also continued. Travel time was no more than 30
minues each way twice weekly for clustered classes, though students were not
limited to only one clustered class, none were required to take more. Some did,
however,

Junior high schools were to desegregate through planned, periodic student exchanges
aimed at mixing black and white students but not by permanent assignment. -

Elementary schools were nclustered” for special activities. Each cluster was arranged
so that the racial make up of the students in that cluster would be about 80 percent
white and 20 percent black when all students were brought together from the four or -
five schools for a special activity. Such activities were to take place among each
cluster at least eight times in a year. Activities included field trips to cultural
centers in the community, a YMCA swimming pool, a scating rink and one high school.
Purpose was to promote interaction,

Plantiffs asked for further relief and expressed dissatisfaction with the effort on the
basis that it was not enough.

The Consultants' Plan was designed by two consultants, Dr. Harold Eibling and Dr.

Forrest Connor, namad by the Court from a list submitted by the district. It suggested

continuation of the Cluster Plan for high schools but would have added required courses.
It recommended making all junior high schools into middle schools and would have
clustered the elementary schools as was being done but assigned the clusters to a
"neutral" location for special learning activities at least four hours weekly. The
nneutral” lozations would have been permanent sites (converted stores) remodeled for
the special activities.

The Finger Plan was submitted by plaintiffs. It was designed by Dr. John Finger,
author of a plan for the Charlotte-Maclenburg District who later was consultant to
the plaintiffs in Denver, Colorado. ’

Basically, it sought to achieve a racial balance through mandated assignment to
attendance areas. Elementary schools were "clustered” along the same lines as
those used for the interaction groups. Each group included one school that had
been predominantly black and three or four that were predominantly white. The e
previously black school was made a 5th Year Center for all 5th Year pupils in the
cluster. This meant white fifth year students traveled to the former black school



.

and that black students in grades one-four traveled to the previously white school
to which they had been assigned. Rlacks were to travel four years, whites one.

Attendance zones for middle schools and high schools were changed so that pupils
who had been dependent upon transportation (who lived 1 1/2 miles from school or
more) would be most affected. They would continue to ride a bus, but to a different

school,

The plan also suggested that Middle School students affected by the plan would not
be affected whan in high school and vice versa.

ANECDOTAL ILLUSTRATIONS

Parents have been more opposed than students who are involved. Much of the
disruption in schools may ba attributed to caryover from home. However, much
of the fear generated at home may be the result of carryover by youngsters from
school who have found they can gain attention by relating (often exaggerated)
stories of what happened at school.

Incidents that includs black and white have greater impact. Fights between junior
high school youngsters of the '50's may have been no less violent or less frequent,
but th2 impact on home and community did not near the proportions of those same
kinds of incidents occurring during desegregation, especially among black and
white students.

Younger age students adapt more readily, it would appear. A black and white second
grade girl rushed home after seeing “"the real Santa" at their school as school was
dismissed for the Christmas Holidays. Each told her mother she knew this was the

‘real Santa, though the person playing the role was a Black assistant principal well

regarded by all the pupils at the school;

A group of small black youngsters identified so well with their white, male summer
school teacher that one expressed utter amazement when he showed them photos

of his wife in his wallet and they exclaimed, "Why, she's white!" They had
forgotten he was.

High school students whose narents were fighting transfers in Court refused to
return to the previous school when the court order was overturned. One intervenor
was principal witness against the inconvenience caused her daughter while her
daughter was pleading with school personnel not to make her go back to a different
school, '




A radio reporter found a group of middle school youngsters who had poured catsup
on a blouse and shirt and plotted to start rumors of riot, Some studznts were
known to spread stories of panding conflict to get parents to kezap them from
school. Rumors were a major problem for school officials, media and enforcement
officers. A waek prior to implementarion of th2 Finger Plan and continuing a week
to 10 days later, number of calls for information concerning rumors amounted to
about 2,500 daily.

One student elected as class presideant of his ninth grade Junior High found himszlf

transferred to anothar school the day before school began because he lived on
the south side of th2 streat that served as dividing line. Friends across tha
street continued to the previous assignment.

Often, white studants were hit by marauding black studzants in the hallway without
"apparent” provocation. Not too infrequantly, investigation revealed the black
students, all riding one bus to school, had baen accosted by a car loaded with
whites shouting ephitets while the bus was some distance from school,
Subsequently, blacks guilty of striking whites were id=ntified and expelled.
Provocateurs ware unidentified, though often. suspected of being non-students

or at least students at other schools.

Workshops concentrated on making teachsrs batter aware of racial stereotying
and on how to accept persons of another race, but little was done to conduct
similar sessions for parents. Teachers weare encouragad to attend such programs
voluntarily only.

Empirical, hard-core evidence on hours teaching time lost due to disruption,
injuries and =xtent of injuries, property damags in dollars and cents and the
hours out of class by stud=nts caused as a result of desegregation and its

impact in the community, if compared to ths same kind of evidence that resulted
from the football fervor betweean some city schools in the 1950's, would certainly
be of interest, if available. :




MEMBERSHIP ENROLLMENT

BEFORE DESEGREGATION TOTAL WHITE BLACK
1963-64 73,000 61,200 11,800
1964-65 74,100 61,900 12,200
1965-66 75,200 60,8001 14,400
1966-67 75,800 60,700 15,100
1967-68 75,0002 59,200 15,800

(Court Order came out of hearings in July 1967)

DURING INITIAL PAIRING OF NORTHEAST/HARDING & CLASSEN/CENTRAL

1968-69 74,200 58,000 16,200
1969-70 73,000 56;700 16,300

DURING CLUSTER PLAN

1970-71 71,000 54,900 16,100
1971-72 69,000 52,950 16,050

DURING FINGER PLAN

1972-73 59,200 43,200 16,000
1973-74 54,200 39,200 15,000
1974-75 51,900 37,500 14,400
1975-76 (predicted) " 50,100 35,900 14,200

% BLACK
16.2
16.5
19.2
19.9

20.9

2107

22.6

22.9

23.4

26.4
27.4
28.2

28.4

~- The first year the number of white pupils declined.

-- The first year total population of pupils declined.

-~ The first year the number of black pupils declined.

. -- Highast percentage increase in black enrollmant in one year.
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ENROLLMENT BY SELECTED SCHOOLS

BEFORE AND DURING INITIAL PAIRING

Harding Northzast Classen Central Grant
Other| Black | % Black! Other| Black % Black| Other| Black|_ % Black| Other Black | % Black|{ Other| Blacki % Black
66-67 1656 | O .00% | 327 859 72.4% {1238 | O .00% 742 471 38.8% | 2350 0 .00%
67-68 1448 18 .01% 159 1148 95.1% |1205 | O .00% 618 432 41.1% | 2176} 0 .00%
68-69 467 649 41.8%} 388 |[501 56.3% |814 ' |244 23.0 858 110 11.4% | 2188 0O .00%
69-70 925 391 | 29.7% l 643 436 40.4% | 703 314 30.9 818 69 7.8 2090 | O 1%
BEFORE AND DURING CLUSTER PLAN
N orth=ast Douglass Grant
Other Black % Black Other Black % Black Other Black % Bl
70-71 436 643 40.4% 6 1325 99.5% 2090 1 1%
71-72 362 474 56.7% 0 1340 100.0% 2046 1 1%
69-70 332 633 65.6 0 11304 100.0% 2093 1 .1%
l -

BEFORE & DURING FINGER PLAN

Garden Oaks Eisenhower Hillcrest Horace Maan
Douglass H. S. ' 5th Year Center Middle School K-4 K-5
. Black ]| Other|% Black Black |Other |% Black Black [Otherps Black |Black|Other 9 Black Black !Other [y Black
71-72 13041 O 100.0%! 558 0 100.09 327 657 33.2% { O 790 0% 70 341 17%
72-73 9380 695 58.5% | 81 105 43.5%| 454 1967 |31.9% 122 1434 }21.9% 62 225 | 21.6%
24.2% 67 233 22.3%

73-74 [ 694 | 688 | 50.2 % 89 182 32.8%| 488 804 |37.7% [120 | 375
24-75 | 634 %1761 | 45.4% 64 191 25.0%! 520 |706 !42.4% |96 348 | 21.6% | 58 | 175 | 24.8%

75-76 569 1787 42.0% ¢ 64 176 26.7%| 516 {633 {43.8% 87 333 | 20.6 % { 53 157 25.1%

|




Several conclusions might be drawn from the facts. First, the total drop in
enrollment from the peak to thz present amounts to 25,700 pupils. Enrollment
for the coming year is expected to be about 50,100, The school system had
a similar enrollmant in 1954 when the total was 51,000,

It is important to recognize that the decline might not all be attributed to so-called
"white flight". Furthermore, it should also be recognized that such " flight" cannot
have a singular cause, ie., desegregation of the schools or a "lowering of quality

in education.” '

Decline in birth rate can be blam=d. Natural shift in population to where ths new
homas were bzing built is a factor with the desire for suburban living, attractiveness
of acreages, flight from tax burdens to bedroom communities and the hard sell of
realtors all playing a part in that outward mobility. It might also be recognized that
tha decline is a natural reaction to the rapid increase that saw thes system go from
50,000 to 75,000 in little more than 10 years.

It might be argued that white America is, for whatever economic, political or social
reasons, more mobile. Historically, and perhaps to the present, White Americans
have more choice in locating outside the urban city. Howsaver, in Oklahoma City,
black population in the schools has been declining, too, since 1970, though in
smaller numbers and at a slower rate.

It would be wrong to conclude that 25,000 pupils have left the system because of
integration or desegregation and tha busing that occurred to bring that about. It
would be wrong, also, to say that none have left for that reason. Unfortunately,
all of us can only speculate concerning the number that have left for those reasons
and our speculation is depandent upon our feelings concerning school desegregation
by.court order.

EFFECTS ON ACT SCORES]

College entrance test scores by high school senior students have been decreasing
across tha nation. According to the Educational Testing Service of Princeton, New
Jersey, scores on the Scholastic Aptitude Test (SAT) have declined steadily in the
past ten years particularly in the highest score ranges. In line with this national
trend, the Oklahoma City scores have decreased in the past five years on the
American College Test (ACT) which is required for entrance to state universities
and colleges in Oklahoma.

1. -- Evaluation Report, Oklahoma City Public Schools, Effects on ACT Test Score,
Ronald Schnee, Research Coordinator, and Letitia Jenks, Research Associate
December 20, 1973



CHANGING STUDENT CHARACTERISTICS

1. There have been so significant changes in the percentages of ethaic
groups taking the ACT tests from 1970-1973.

2. Fewer middle income studants are taking th2 ACT test as compared to
1970, Oklahoma City Public Schools have lost more middle income
students than high income students, bat this loss was greater in 1971-72
than in 1972-73.

3. The percentage of poverty has been rising at the same rate as percentages
of Blacks, but the percentags of Blacks taking the ACT test has not increased.

4, Boys scored highar than girls on the ACT test in Math, Science and social studies,
but our teachers give lower grades to boys than to girls. Although our ACT scores
were lower than national norms, our students' grads averages are among the highest
in the country. Therefore, gradepoint average seems to be corelated nsgatively
with ACT scores.

5. Local ACT score declines in recent years have not been consistent with boys and
girls. The boys have declined more than girls, which has causad most of the
overall decline in ACT scores.

High School Enrollment trends from 1969 to 1973 includes findings that may certainly
affect the ACT scores of our students:

6. Fewer students are enrolling in the upper division or advanced courses, which
help to prepare students for the ACT test. Thare has bezn increased earollment
in certain lowear division courses, e, g., gznsral math has increased 10% while
collegzs preparatory math as decreased 24%.

7. From 1959-1974, there has beaen a decline in total subject area enrollment in-
all areas excep: fine arts (+1%) and vocational education (+2%).

. Table I compares th=2 ACT means for 1970 and 1974; 1970 was selected bzcause it

preceded immediately the first year of thes cluster plan, In 1970, Oklahoma City had
almost exactly the same average scores as the State of Oklahoma, both of which were
slightly lower than th2 national norms for 1970. In 1974, Oklahoma means compared
favorably with national means, whereas, Oklahoma City means declined coasiderably.

.Note that the national composite mean in 1970 was 19.7 and in 1974 it had decreased

to 18.9. Tharefore, about 0.8 of the drop in Oklahoma City's scores was due to the
national dacline.

Table II presents the percentages of studants who scored in selected intervals of

the ACT composite scores. These intervals do not represent equal quartiles, The
percentages of Oklahoma City students scoring in each interval in Table II in 1970
and 1974 did not drop as rapidly as those in the national and Oklahoma samples. Ths
8% increases in the bottom score interval (1-15) in the national and Oklahoma samples
was much greater than Oklahoma City's 3% increase,



Ip Oklahoma City, there has been a 9% decline in the percentage of caucasions taking
the ACT test, and a 1% increase each in the percentages of Afro-Americans and Indians

taking the test, These changes probably have resulted in part of the decline of ACT
means in Oklahoma City from 1970 to 1974.

TABLE I
COMPARISON OF NATIONAL, OKLAHOMA, AND OKLAHOMA CITY
‘ ACT MEANS FOR 1970 AND 1974

1970 1974
National Oklahoma Oklahoma City National Oklahoma Oklahoma City
English 18.8 18.3 18.2 17.9 17.9 17.1
Math 19.0 19.4 20.1 18.3 17.4 16.9
Social Studies  20.0 - 18.6 18.5 ° - 18.1 17.6 16.9
Science 20.5 20.4 20.2 ©20.8  20.4 19.4
~Composite  19.7 19.3 19.2 | / 18.9 18.5 17.7
‘ - TABLE II 3

PERCENTAGES OF STUDENTS IN SELECTED INTERVALS
OF ACT COMPOSITE SCORES

Score | 1970 " 1974
Interval National Oklahoma Oklahoma City National Oklahoma Oklahoma City
. 26-36 14 12 12 14 12 10

21-25 33 29 25 27 25 22

16-20 32 34 29 29 30 . 31

1-15 21 25 34 29 '33: 37

Score g | National Oklahoma " Oklahoma City
Interval 1970 1974 Change =~ 1970 1974 Change 1970 1974 Change
26-36 B VIR V' 0 12 - 12 0 12 10 -2
21-25 - 33 27 -6, , 29 25 -4 25 22 -3
16-20 32 29 -3 34 30 -4 29 31 +-2
- 1-15 | ‘ 21 29 + 8 25 33 + 8 34 37 +3

4

‘There has been almost no decrease in District ACT scores betwean 1973 and 1974,
Also, as a general trend, previously white high schools have declined in ACT
scores, whereas previously Black high schools have improved their scores. The
exceptions to this generalization seem to be Grant and Star-Spencer. )




SELECTED RESEARCH FINDINGS!

White students in all categories had higher levels of achievement than all categories

of black students on standardized reading, writing, and mathematics tests designed

to measure aducational progress. Black students in desegregated high schools

scored higher oan the reading, writing and mathematics tests than black studants

in all black high schools. White students in desegregated high schools scored higher
on reading, writing and mathematics tests than white students in all white high schools.

There were more black students and white studants who perceived the quality of

their schools to be above average than there were black studants and white students
who perceived their schools to be average or below., A greater pesrcentagza of students
in all white and all black schools perceived thair schools to be above averages than did
black students and white studants in des=gregated schools. 2

The researcher interpreted tha results of this investigation to suggzst that the greater
the frequency of interaction, bestween black and white students in schools where there
are shared interests, equal status, and normal support of participants, the smaller
will be the difference in attitudes.

The results of testing .... showed a significant gain in science achievement scores
of studsents from Cluster A and Cluster B, but an insignificant gain in science achieve-
ment scores of non-cluster students., The results of thase analyses showad that the
cluster studants made sighiﬁcantly higher gains than the non-cluster students.
Studant responses to the opinionnaires indicated that the attituds of students toward
the cluster plan appeared to ba positive rather than negative,

Based upon the evidence the research obtained in this study, it can be concluded
that the cluster plan coatributed to the improvement of studzant achievement in advanced
mathematics and science classes in Oklahoma City Public Secondary Schools 1970-1971.

1. --Journal of Ressarch and 2valuation of tha Oklahoma City Public Schools,
Synopsis of selected dissertations, Vol 2, No 8, August, 1972 -- A Synopsis
of selected dissertations conducted in the Oklahoma City Public Schools

2, =--An Ahalysis oi the Effects of Race, Desegregation and Family Background on
the Achievement of Tenth Gradsz Students in Oklahoma City Public Schools,
Harold Crain, 1972.

3. -- A comparison of Attitudes of Students from a White DeFacto Segregated School,
a Desegregated School, and a Negro DeFacto Segregated School, Vinita Falgout,
1970

4, -- The effects of the Cluster Plan on Mathematics and Science Students' Achievement

Scores in tha Oklahoma City Public Schools, 1970-1971, Ruth Kraemer, 1972



o v iviviARY

The kind of conclusions any are apt to make concerning desegregation of public
schools in America depends on where any person plugs into the problem.
Desegregation as it appears to the individual involved is one thing. It is another
to the person who sees it from the perspective of one involved in desegregating

a local school. It is still something else to those who view its effect on any one
school system and still another to those who view such efforts from the perspective
of our entire society. Judgments concerning benefits or lack of benefits, will depend
on these perspectives. Such judgments will also depend on how one perceives the
goals of education, either for your own child, for a local school, the system as a
whole or within the framework of society. It will also depend largely on those to
whom we more directly relate, either to our own child or family, our consistuency,
our local community or a broader constituency. It may also be influenced by the
perspective of time, It will be different for those concerned with how things were
yesterday, or for that one concerned with today and still even different for that
person mostly concerned with how things will be in the future.

Quality of Education, like beauty is in the eye of the beholder. By all measurable,
quantitative, tangible criteria by which we generally measure the quality of education,
the Oklahoma City schools have been and are improving. There is lower pupil-teacher
ratio, lower class sizes, more materials and equipment per pupil, more class offerings,
better scheduling, more flexibility to meet individual needs, more varied programs,
more dollars spent per pupil, more counselors, more assistant principals, more librarians,
more books , more testing, more research, much more input from parents, more teacher
aides, library aides, and more community resources than we've ever had. We have
more space per pupil and more alternatives to meet special needs of exceptional
students. Teachers are better prepared and we have greater selectivity in hiring
teachers.

PROGNOSIS

Oklahoma City's public schools can resegregate. Others have. Washington, D. C.,
Atlanta, Denver, Philadelphia and others testify to that fact. Those who concluded
that segregation of schools was detrimental in 1954 should also conclude the same
for 1984.

To avoid such it will be necessary for White America as well as Black America to
consider the inner city an attractive place to live. Patrons must consider it to their
advantage to live in the central city, more so than to live in the suburbs.

Choice of living is largely voluntary. But bedroom communities that offer lower tax
rates with less services are attractive to some. Access to those communities by
highspeed, high cost expressways carry those same people to the Parks, Zoos, Cultural
Centers and Airports located in and paid for by the residents of the central city. The
newer school buildings are built in suburbia. So are newer streets and newer fire
stations. At the same time, urban media are less likely to point to the problems that
exist in those suburban surroundings. Instead, attention to problems are more apt to
be focused on the big city system or city.



Furthermore, to add to the problem, it is much easier for White America to obtain
housing outside the central city. Loan rates may be more favorable. Certainly

the length of loan is more apt to be longer for a new home than those in the interior
city areas. Nor are loans as easily obtained for remodeling as for building new.
At the same time, it may still be more difficult for Black America to enjoy suburbia
and its attractiveness.

Oklahoma City's schools are spread over a large, geographic area., Future'Black
Flight" may keep up with "White Mobility" as both seek suburbia. Energy shortages
may add to downtown's attractiveness. Other steps could be taken. Outer areas
should not be developed at the expense of inner~city taxpayers. Or else, money
spent should be distributed equally to improve inner-city facilities. Loan incentives
could be developed to encourage redevelopment by individuals or by developers of
inner-city, older residential areas. Loan incentives can also be used to encourage
residential desegregation to change existing housing patterns in those areas still
predominantly black and white.

Whether these things occur may depend upon whether or not the leadership determines
that America's major, metropolitan cities are worth saving. Unfortunately, there

is evidence that indicates urban sprawl may have its price, urban blight with all the
social problems that attend it. If unchecked, this blight may also eventually spread
to the suburbs. If so, we all have more to lose than just our schools.





























